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Learning Innovator – End of project report 

 

Introduction 

The purpose of my Learning Innovator project was to see if developing a student’s 

independent learning skills had an impact on their confidence and progress within 

lessons.  By allowing students to develop independent learning skills, they can play a 

more active role in the lesson and be able to reflect on their own learning, evaluating 

where it went well and not so well.  Having spoken to students who have left school 

and moved on to college, their first response is that at college as a student they have 

to be much more independent in their learning.  By allowing students to develop 

these skills during their school life, we are allowing them to leave as successful ‘life-

long learners’ using the skills they learn throughout their school life, in future 

education and employment.  

Since the introduction of PLTS framework (personal, learning and thinking skills) in 

2007, teachers have been more aware of how students think and learn and how 

these skills should be developed and embedded into the curriculum.  Within these 

skills, students were encouraged to become ‘independent enquirers’ being able to 

process and evaluate information and plan what to do and how to do it whilst making 

well-reasoned decisions.  Since implementing this framework within the secondary 

curriculum, different schools and authorities have tried different ways to develop 

independent learning skills within the curriculum.   

Two pieces of research on this subject have directly influenced my project. The first, 

‘TULIP – A Strategy for the Development of Independent Learning’ a case study 

carried out with key stage 2 students in Sheffield.  The research utilised a model 

designed to support more able students to develop independent learning, by 

students researching a subject area independently and presenting their findings.  

The TULIP model (thinking, using and learning skills by following an independent 

process) involves six stages, Deciding, Finding, Organising, Developing, Presenting 

and Evaluating; and allows students to follow a sequential structure whilst working 

independently on a project.  This model was deemed a successful tool for allowing 

students to learn with increasing independence.  At the beginning of my project I 

used the TULIP model to support students to work more independently. 

The second piece of research that directly informed my project was the ‘Myself as a 

Learner Scale (MALS)’.  This is an assessment piece developed by Robert Burden 

at the University of Exeter to assess ‘general academic self-perceptions’.  This scale 

has been used in many instances to assess students before and after the 

implementation of a new teaching and learning strategy to assess the effect of this 

on student’s academic confidence.  I will use MALS at the beginning and end of my 

project to assess whether the strategies I have put in place have allowed students to 

become more confident in their abilities. 
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Methodology 

2 year 9 classes took part in the project, one top set and one bottom set.  By 

choosing students across the ability ranges I was able to see the effect of the 

different strategies and be able to analyse which strategies worked best with the 

more able, and which strategies were effective in facilitating lower ability students to 

work independently.  At the beginning of the project, every student completed the 

MALS assessment in order to give a baseline level of the academic confidence.  

Students then completed different tasks to facilitate the development of their 

independent learning skills.  These tasks varied from learning whole topics 

independently to spending part of a lesson developing skills by researching 

information, asking the right questions, presenting information or peer teaching, 

evaluating and reflecting on their own learning.  Throughout the year, students will 

also complete Apgar diagrams to map their confidence across the different 

independent learning skills.  At the end of the year, students will again complete the 

MALS assessment to see if implementing these strategies had an effect on student’s 

perception of their academic ability.  Student voice will also be used to see the effect 

of the project on their confidence to learn independently. 

Throughout the year as student’s confidence and ability to work independently 

increased, the independent work they carried out was less and less structured.  At 

Easter, the year 9 students also sat an NCT style test and in the run up to this test, 

the skill that students were most focussed on was summarising and revising content.  

Once the students had completed the NCT paper, the content of their lessons was 

based around learning the foundations of the GCSE course that they would start in 

year 10.  Following a meeting with members of the wider staff and identifying 

different independent learning skills, I decided to focus on the following skills for the 

final term, group work and peer-teaching, questioning, revision and summarising 

skills and evaluating learning.  By focussing on a small number of skills, the students 

became more confident and this also allowed me to provide teachers with a guided 

approach to incorporating independent learning into their lessons.   

 

Findings 

I found that the project had a positive effect on my personal teaching. By developing 

a deeper understanding of independent learning, my own teaching became more 

pupil lead with students taking an increasingly active role in the learning process.  In 

the November Department Learning Review I centred my lesson around the ‘home-

expert’ strategy where students independently learnt a specific topic before being 

assessed on what they had learnt with an exam-style question.  This observation 

was rated ‘good with outstanding features’. The outstanding features that were 

referred to in the feedback received, highlighted the student’s engagement and 

active involvement within the lesson as core to the good rating. 
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This feedback lead me to realise that students can make progress in a lesson which 

is not lead by the teacher and that student, when in charge of their own learning can 

be more engaged.  This project has also encouraged me to become more reflective 

when considering my lessons and the progress that students have made.  I have 

been able to develop a series of strategies to use with students of all abilities to allow 

them to work independently and to therefore develop their own independent learning 

skills. 

In terms of progress, I have used the MALS assessment to evaluate the progress of 

students’ opinion of their academic self-perception.  As well as developing their 

independent learning skills, I wanted students to become more confident when 

tackling a new task or problem for the first time.  At the beginning of the project, the 

majority of students were reluctant and anxious to work independently and they 

didn’t believe that they could learn on their own.  At the end of the project I was 

pleased to see that several factors had seen a dramatic improvement in score from 

September and that across the 10 factors an improvement can be seen in each, 

however small.  

Factor Percentage 
improvement – 9Y2 
(%) 

Percentage 
improvement – 9Y4 
(%) 

1 – Enjoyment in problem-solving 65 53 

2 – Confidence about school 
work 

58 41 

3 – Confidence about learning 
ability 

54 35 

4 – Taking care with work 38 53 

5 – Lack of anxiety 42 29 

6 – Access to and use of 
vocabulary whilst problem-
solving 

35 29 

7 – Confidence with dealing with 
new work 

46 47 

8 – Confidence in problem 
solving ability  

35 35 

9 – Verbal ability 23 59 

10 – Confidence in general ability 54 29 

 

The Factors that I focussed on within my project were; enjoyment in problem solving, 

confidence about school work and confidence with dealing with new work.  For the 

two classes 9Y2 and 9Y4, the improvement in the enjoyment in problem solving was 

65% and 53% respectively. This shows that over the year, students have found 

problem solving lessons fun, which in turn helps student engagement and therefore 

progress. 
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With regard to student confidence in dealing with school work, the results we 58% 

and 41% respectively. This is a marked increase on the attitude that students have 

when tackling tasks of this nature, showing how independent learning within one 

core subject can have a positive effect on the wider curriculum. 

There was a 46% - 47% improvement in students’ confidence with dealing with new 

work, echoing the results of the school work factors above. Should the independent 

learning be expanded to more subjects, I would anticipate seeing an upward trend of 

both of these factors. 

Overall the results show that the majority of students have improved or remained the 

same when describing their academic self-perceptions.  I believe that the most 

significant improvement shown when analysing the MALS data for 9Y4 was factor 9 

– Verbal Ability.  By encouraging students to be involved in group work, peer 

teaching and presenting whilst working independently, it has allowed students to 

develop their verbal confidence.  This in turn is a particularly important life skill for 

the future and a skill that they are likely to use throughout their future education and 

employment.  There is also a notable improvement in factor 7 – Confidence in 

dealing with new work.  This has shown that as students are faced with new 

challenges, they are more likely to embrace the task at hand.  This exceptionally 

pleasing as this was an area of weakness for students in this ability range. 
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Throughout the project I have also had the opportunity to discuss what I have been 

doing with other members of the department and wider staff body thorough a 15 

minute forum and a CPD session.  I have also been able to share my ideas and 

findings with the wider teaching community through TeachMeet and have also 

received a request from a nearby school to present my findings to them and to assist 

them in developing independent learning further. 

I believe that this learning innovator project will serve as an excellent foundation for 

future development and the integration of independent learning into the wider 

curriculum. In working to integrate this into the wider curriculum, a focus on 

developing independent learning skills from a younger age will need to be 

developed. This will provide greater benefit to students by allowing them to become 

more actively involved in lessons and to leave the school as a ‘life-long learner’, 

providing them time to develop these skills, as they mature as a learner. 

 

Summary 

Overall, independent learning is an important part of the curriculum and by focussing 

on improving students’ independent learning, the feedback shows a positive 

response to this.  Students have shown in this short time that they have been able to 

develop the key skills involved in independent learning and this in turn has allowed 

them to become more confident when tackling both new and problem related work.  

It is important that independent learning is not left to one department, but shared 

across all subjects in the same way.  All departments should focus on the 

development of the same skills to allow students to transfer these skills between 

lessons. The data above shows that a focus on independent learning in one subject 

will have a positive effect on a students’ school work as a whole.   

I recommend that each department appoints a teacher responsible for the 

development of independent learning within the curriculum which in turn can be 

imbedded into the scheme of work.  It is important that these skills are introduced at 

the start of a students’ time with Durrington and reinforced constantly and 

consistently.  Once a scheme of work is under way, a particular focus must be 

applied to new teachers to ensure a common understanding and consistent 

approach to the development of independent learning skills. 

To conclude, I believe that developing students’ independent learning skills is a vital 

part of the progression of students throughout their learning career and will 

contribute to the skills required for the future. 

 

 


